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EDUCATIONAL STATESMANSHIP 

Education, as it is viewed by most thinkers in the field, has 
become a factor of primary dynamic force in the moulding of 
human institutions. Those who still prefer to regard it as mainly 
a matter of individual culture are a negligible minority. The 
largest outstanding problem in the field is concerned with the 
ways in which the concrete manifestations of this underlying 
principle will evolve. Such concrete manifestations must come 
through the development of educatlonal statesmanship. We have 
administrators of local school systems and of individual institu
tions; we have students of technical educational problems; we 
have practicing teachers of many sorts; and we have educational 
politicians in the common and narrower acceptance of that term. 
But we have singularly failed to develop that type of leadership 
which sees education in all its manifold operations as a major 
force in society, interprets to the people their educational aspira
tions, leads, guides, and inspires. 

The reason is plain. This country, which furnishes probably 
the best field for such leadership-perhaps the only immediately 
fertile field in the world today-has never provided a stage upon 
which educational statesmanship can develop to dimensions of 
impressive proportions. Our one great stage is that of the na
tional theatre. It is there that we have developed great foreign 
secretaries, great finance ministers, great ministers of commerce 
and agriculture and internal affairs. Education has no spokes
man at Washington, no place in the councils of the nation. 
Washington is chronically unaware of education as a national 
force. And whatever theorists and sentimentalists and parochial
ists may imagine, education is indeed a force which affects pri
marily our national life. Continued neglect of this obvious fact 
may very well bring it to pass that the nation will one day wake 
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up to find that this beneficent creature of its best aspirations has 
through neglect become a Frankinstein. 

H. C. MORRISON. 

A COURSE IN CHILD ACCOUNTING 

Weare greatly interested in the recent announcement of a 
college of education in one of our great universities that Child 
Accounting has been made a required course for all seniors in the 
college. We feel that it is a most hopeful sign when it is recog
nized that teachers as well as administrators need to be well in
formed concerning the importance of the various topics which 
will naturally be treated in such a course. 

Teachers have recorded sufficient data concerning the children 
in their rooms, and have filled out a sufficient number of monthly, 
term, or semester reports to have made us wise indeed on many 
topics--topics, however, about which in reality we know little 
because we have failed to use wisely the material which the 
teachers have thus collected 

It has long been our (.ontention that teachers should not be 
required to make reports to the administration with which the 
administration does nothing except clutter up the files. Every
thing the teacher does should result, directly or indirectly, in 
the furtherance of the purpose of the school, namely, the educa
tion of the community. Records and reports will do this only 
if such use is made of them as to modify practice through internal 
adjustment or external stimulation. We greatly doubt if any 
large proportion of the reports which teachers have made out in 
most of our schools has functioned in either of these directions. 

What effect will a course in child accounting have upon the 
prospective teachers who take it? We believe that at least two 
effects may be expected. The first effect should be to make dear 
to them the whole purpose of the collection of such information 
and its potential value to a school system when it is rightly used 
for school improvement. Such a course should give teachers a 
different attitude toward the labor of making out reports by 
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showing them the value of the reports. It will not only de
crease the friction which requests for such reports now fre
quently cause, but it will also increase the accuracy of the re
ports and thus add to their usefulness. 

The second effect may be even more important. We wonder 
if a teachers' course in child accounting may not lead school ad
ministrators to make greater use of child accountancy informa
tion. Teachers who have already learned to appreciate the value 
of such information will scarcely permit the administration to 
collect it at the expense of valuable time and then let it die in 
the office without benefiting the schools. 

We are not anxious to foster rebellion or revolution. But 
we hail the day when a course, such as we are referring to, will 
bt" so truly the experience of new teachers that every school sys
tem will reap the benefit of extensive child accounting because 
the administration will recognize either voluntarily or involun
tarily the necessity of such accounting. 

E. J. A. 

SCHOOLS OF TODAY AND YESTERDAY 

'rVe lately received a letter from an esteemed correspondent 
who bemoaned the decadence of the modern school. Fine build
ings he saw, but the gifted teachers of other days were no more. 
Moreover, the product of the efforts of present-day instruction 
he regarded as lamentable. It was his particular complaint that 
children were no longer strong in English grammar. Accord
ingly, he had written a textbook which he had published privately 
and which he had plentifully equipped with rules of syntax and 
passages for parsing. 

This estimable gentleman's plaint would be no more than 
amusing if he did not in fact represent a type. Many men and 
women are, like him, honestly of the opinion that the public 
schools of today are inferior to those of a generation or two 
ago. They tell us of the sturdy self-reliance of the pupils of 
those earlier days, of their ability in arithmetic, of their strength 
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in English grammar, and of their prowess in spelling. Thus it 
comes about that many a superintendent is thwarted in his efforts 
to obtain public assent to needed betterments because of the 
roseate recollections of one or two "key" men in the community 
or on the board of education. 

Yet it is certain that these recollections are partly false, partly 
incomplete, and wholly unconvincing. The fact is that during 
the lifetime of men not yet old enough to have lost their influence 
on election day, the public school has entirely changed, not only 
in size and expenditures-which is obvious-but also in its pur
poses and the success with which it attains them. It is attempt
ing far more than it used to attempt; it is playing a far greater 
part in the life of the community. Its value cannot be judged 
in terms of spelling and arithmetic. It is a social force second to 
none, and it is as such that it must be judged. 

In days gone by education was a privilege, and was afforded 
to such families as chose to send their children to school. To
day education is compulsory, and the school must offer training 
to "all the children of all the people." This is decidedly a 
different matter. It means that the earlier schools were con
cerned with a selected group of pupils-namely those coming 
from families where "schooling" was appreciated. Dull chil
dren, to say nothing of the feeble-minded, seldom appeared. 
\Vhen, however, all children were swept into school by legisla
tive enactment, conditions changed. Classes were diluted with 
human material incapable of profiting by the course of study 
hitherto offered. 

Yet this human material had to be trained. Accordingly, the 
course of study was revised. When obstructionists compare the 
sr.hools of today with those of yesterday they do so with refer
ence to the only things which the older schools did, without re
membering that the newer schools not only do the same things 
but that they do many others. We never hear much about the 
achievements of the earlier schools in geography, or history, or 
science. Something in these lines was attempted, but it was not 
allowed to interfere greatly with the sterner business of spelling 
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and arithmetic. As the school took over the training of all chil
dren up to the age of at least fourteen, some of the subjects 
hitherto regarded as of secondary importance began to be em
phasized. Moreover, entirely new subjects began to appear
and they appeared because of the evident needs of types of chil
dren who in the days of voluntary attendance stayed away from 
school. 

Yet in spite of the present diminished emphasis on the suh
jects which once constituted the core of instruction, and in spite 
of the fact that these as well as all the newer subjects are now 
taught to a far greater proportion of pupils of moderate intel
lectual endowment than was formerly the case, it is nevertheless 
a fact that results in the older subjects (e. g., in spelling and arith
metic) are better today than they ever were. Old examination 
papers and records of answers have been found in attics, and in 
other out-of-the-way places. When these questions have been 
given to pupils now in school, they have decisively beaten their 
more highly selected competitors of earlier days. Of course, in 
examining the children of today, questions on such subjects as 
cube root, true discount, and allegation were omitted. 

The plain fact is that the school of today has risen to new 
heights and that the teachers of today have become highly spe
cialized. It is because teaching as now practiced in progressive 
communities is the occupation of a body of highly trained pro
fessional workers that pupils less highly endowed than formerly 
may be taught more subjects and may be taught them more 
effectively. While the obstructionist business man or board 
member has been growing old, the scene has shifted. Of course, 
he recognizes that it has done so in methods of communication, 
in the applications of electrical energy, and in farm machinery. 
But he fails to notice that it has done so no less certainly in 
the schools. The pupil who enters the first grade today does not 
spend the whole year learning the alphabet-and making a bad 
job of it as used to be the case. He begins at once to learn to 
read, and he picks up the alphabet almost unconsciously by the 
middle of the year. Discipline in the class room is today a fine 
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art. "Lickin' and larnin' " have broken their unsavory partner
ship. The teacher, no longer able to resort to corporal punish
ment, secures better discipline by methods which call for greater 
resourcefulness. Supervision has split off from teaching by a 
process of specialization, just as supervision has developed to a 
high degree in the industries. In short, it is submitted that the 
schools of today are doing a work which the schools of yesterday 
never even envisaged. 

B.R.B. 

Rebiew~ anti ~b~tr act~ II 
MAxWELL, c. R. The selection of textbooks. (Riverside Educational Mono

graphs) Boston: Houghton Mifflin Company, 1921. 139 pp. 

The author begins with the statement "the textbook is an accepted tool 
in teaching" and emphasizes the purposes served by the textbook in our schools 
today. He then asserts that the problem of selecting textbooks has brought 
much criticism upon school officials and discusses what he terms "basic con
siderations" which have been used in the selection of texts. Among these 
basic considerations are : prestige of the author, prestige of the publisher, gen
eral appearance of the book, its wide use as a text, and the cost of the book. 
While the author allows some weight to most of these items in his special 
outlines for evaluating texts, he says they should receive minor consideration_ 
He then relates that three different agencies are responsible for the selection 
of textbooks,-the school board, the superintendent alone, and the superin
tendent in connection with a co=ittee of teachers. He argues that adoption 
by the last mentioned agency is most desired. In the section on "Methods and 
Term of Adoption" he says that the unit of adoption should be co-terminous 
with the supervisory unit and that the adoption should extend over a long 
period of years. In his chapter on "Free Textbooks versus Individual Owner
ship" he presents the stock arguments on each phase of the question and says 
that" one's attitude on the question will depend largely upon his philosophy 
of the State." He adds, "we need not be surprised to have the next genera
tion feel that the public is just as responsible for furnishing free textbooks 
as it is for furnishing buildings in which instruction is given." 

In the last three chapters of the book, the author sets forth his idea of 
the standards which should be applied in the selection of textbooks. He first 
sets forth his standards in the form of discussion and then presents them in 
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